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Presénted in this paper is a framework to exanmine

fenvironnentnl influences on learning. The framework identifies
:factors £rom several, environnente--the home, tie community, and the
bt rger sociocultural conteéxt-=and links them with schocl policy and
oporations.(aethodological considerations important to further
investigation of these. environnental links are also discusséd. This
introductorg inquiry into’the topic of connunity influences is
fintended to set forth a paradignm guiding: research at the University
a';of\Oregon's Center for Educational.Pélicy ‘and Banageuent. To do so,
i research linking environnental influences to schooling and student
‘:“leatning 1s reviewed: Thé manner in which these influences affect
hool governance, student learning, and ‘managemeéent of human—
Hte”ources at the school and classroom levels is explored and several
"th cretiéal approaches to studying these links are discussed. Finally

Ps

; queations flowing from this inquiry are proposed in-the foram of a
:“__:9 earch agenda.[(nutbor/aﬂ) .
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~ COMMINITY INFLUENCES ON_SCHOOLS AND STUDENT E;ARNING
o . oo S
Carolyn A. Lane and James G. Kelly/ - 3

o //

I.  INTRODUCTION {

" Even a casual observér today notes\thét_schooling, 1ike other public
undertakings, is affected by a variety of influences not stemming directly

framework to examine en-

frpm;ngcators or ;chbo]§. This pape(-prESentSng
v1fonment;i 1nf19ences'on schooling, those-purppsefu].activitdes that take
. place in schbois\to guide and support learhing. The framework will.identify
faﬁtoré from the various environments that impinge on schools--the home,
'tﬁé coﬁmunitf,-and the larger sociocultural’ context--and 1ink them with
schoo; policy and operations. °Methodblogical considerations important to- 4%
further 1nvestigatioq of these environmental links Q&l] also be discusséd.
Aionngiph Similar‘investigations of legal-administrative processes -
(Kehoe ét al. 1981) and the education professicns (Hersh et al. 198i), this
introductory inquiry {ntoc the topic of community influences 1is 1ntend;d
to élaborate the paradigm now guiding NIE-funded resea;ch at the{Univérsity
of Oregon's Center for Educational P&iicy and Managemeﬁt (Duckworth 1980).
To do so, research 1inking environmental°1ﬁfluences to schooling and stu-
dent learning will be reviewed. The manner in which school governance, -
the managemznt of human resources at the.school and the classroom levels,

and student learning are affected by these influence processes will be 11~

lustrated and several theoretical approaphes to studying these links discussed.




(‘““‘ifmpihe»constellation of educational environments as the learner interacts

|
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Finally; questions ‘flowing from‘this inquiry will be proposed to stimulate . '

. s
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further research..
In conceiving environments outside the immediate school we distin- .

guishbetween influences emanating from formal systems, whether legal or

organizational in nature, and those from. informal systems This paper

\

focuses on nonformal influences of the family and home, of the local 'school i

district nﬂlieu, and of the larger sociocultural context. Environmental_'
factors ‘that are directly educational are included, along with those a fec-v

ting the school S educational program or work agenda, allocation of resources,
and work incentives. Excluded from consideration are those influences de- ';.g
rived fromthe school environment itself (for example, discipline policy)° ' . 'f
as well as variables that are not mediated by schooling, such as student '

birth order in family.

P e
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" One particularly powerful construct for investigating and: understand-

\
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with them and they with each other is Bronfenbrenner's research paradigm, .

.the\experimental ecology of education (Bronfenbrenner 1976). 'He proposes

that whether and how people learn depends on two sets of relations: those
between the characteristics of learners and the characteristics of their

surroundings, aud’ "those among the various environments of the learner, for ‘
example, home, school, and.cbmmunity.\ He further posits that fruitful re- K
search must be carried out in real educational settings, not laboratories, : é
and be'hased on systematic contrast between two or more environmental | :

systems, or. their structural components (Bronfrembrenner 1976, p. 5). The

ecology .of education comprises both sets of relations.
5 | -
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~_.In this sﬁtudy. the scheol will be conceived as an open sygséérﬁ, nested
within the context of the local.community and the macro-environment and
d\fer’l;ﬁ_pjgg with the home env'ﬁ"'onment (see Figure 1).. The relationship

ofAigamgrr- to each environmen;t,' and the re’lat:ionships among the various

environments wi 11 be the f.ocus of inquiry. By c]var'!fging the specific in-"

fluences from each of these ‘environments, examining their interrelationships

"and impacts on. schools and student learning, and exploring the i nteractive

nature of educational processes and'outcomes_. we aim to expand our know-
ledge of educational ecology and our ability to orgayize.and educate con-

structively. - . - .
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II. ;ENVIRONHENTS'THAT AFFECT SCHOOLS AND STUDENT LEARNiNG : e

‘ Three environments"tha% infTuence student development and achieve-
ment will be discussed in this section: 'the student's family and home en-
vironment. the ioca] school: district environment, and the macro-environ-
ment Although the home environment ‘has been studied most closely of the

three, only more recent investigations have begun to uncover the specific

) environmental factors that are both‘highly predictive, of student achieve—

.ment 2nd amenable to improvement through training and partnership with .

schools

P —_—-

The dynamics of local school district settings, includinﬂ community

be:iefs patterns of involvement with the school -social climate, and eco-

nomic resources, bear directly on the avaiiability of school resources and

_"wexternal_supportefor_the schooi .program,._but_usually_only indirectly on _
_student &ieaﬁrning, At the nacro;env,ironmentaltievel, research gis.nonformﬂ
influences inc1udes studies of technological, economic. and cultural factors,

~ but has been sketchy and*pr‘marily conceptual or inferential rather than

o

empiricai; Recent empirical studies tend to examine cultural value con-

frontations 1n the\local school district arena. - J
\

Family-and Home Environment

The environment with the greatest influence on children's cognitive

and affective development, as-well as on student achievement, is their home ~

(Kifer 19765 Mayeske 1973) Although educators have long recognized its
importance, the nature and extent of family influence has been unclear.

Studies condu'ted during the 1960s by Coleman, -dencks, and others did call

- ' - - »
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' atteﬁtion“togthe’imﬁortancego? the home environment, but largely with re-
B spect‘to‘its relative socioeconomdc°status and structure. Many studies

o : repiicatéd‘cdieman’s findings with regard to family background variables
;ffx - such-as income, parental occupation “and education, race, structure (one or

two parents, other adu]ts), and mobility‘~—Most demonstrated moderate-to-

PO highacorreiations with student achievement, but were insufficient to ex-

e - =

Other researchers"began instead to Took at famiiy and~home process
variab]es »rather than status variabies. in order to find what. parents dos : f;
to- encourage or support the educationai achievement and related. attitudes
;;} _‘ of theit children. “Kifer's ana]ysis of home environment studies showed
” three major dimensions of the hame to affect student achievement' verbal - ;
' characteristics,, activities—_congruent. with. -expectations-and- demands -of- I

e - e S e .

sghgolghandugengra] cultural ievelﬂ(Kifer 1976). Another set of studies h\:é

Y. by Maccoby and others iooked:at family socialization processes to try and--- -
understand the basis for gender and ethinic-differentiated achievement in

school., : '

= " " At about the same time, the thegrgticgl_york of Murray and Bloom on

- personality development through the environmentai press, such as the press -

for ianguage'that is evidenced by parental encouragemeni and other factors,

;f stinmiated research on press varfables related to-both cognitive and affec- .

g tive growth. Investigators including Dave, Wolf, harjoribanks,.and others

Eﬁ% :; ‘ have now gathered evidence that it {s the dynamics of the famiiy learning . ;
§~‘ ' environment--the actlve demonstration and utilization of resources, the

engagement of parent and child in 1earning activities and in the subsequent
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interpretation -of what has been experienced and the active reinforcement _
‘of expectations--that appear to make a difference in cﬁﬁldren s learning.
* . » These results are sindlar, perhaps not unremarkably, to what is known
about effective teaching practices_ in classrooms In fact, between-school
regression analyses of data collected for the International Association
9 . \‘:: ‘ for the Evaluation of Educational Achievement by Wolf (l979) concludes
) . ;that~the amount:students learn,in.school depends on the extent to which
a . _ \the‘subject taught‘is largelyvschool-basedsgrqnot (for example; science is
S ‘tavght. primarily in school while reading is Tearned in school and many
;;fi © other environments) )
%; i - A quantitative analysis of 18 comprehensive studies over a l9-year

) \ -
.-period in eight countries was conducted by Iverson and Nalberg (1979).

L g e

%éfl-f—‘—"*-—Their~findings show‘that”correlations,of intElligence, motivation, and

Do achievenent-are considerably highér with indexes of p rent stimulation of
;.;05: ; the student in- the home*than with indexes of socioéconomic status. )
g;,* f-" Based-on these findings, Marjoribanks argues that._parent involvement
' . and ‘{ntervention programs have often had minimal success in boosting stu-
dent performance because they attempt to change only the affective quaii-

ties of the famiiy environment. In a Chicago program to help pareqts

e et

create conditions in their homes for facilitating ‘their children's academic

achievement, halberg, Bole, and Haxman'(l97l),showed that intensive parent

involVement_led to more thanhaeonezgrade equivalentzin~student reading
‘_achievement over the course of one year,‘whereas;less involvement Ted to

only a half-grade qain. These findings are confirmed by research showing

.
o

‘that~the most effective kinds of parent participation are reqular home
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lz instruction (Barth 1979) or. tutoring (Henderson and Swanson 1974) and work--

ing as aides with teachers and children in the classroom setting (Bronfen-

brenner-1974). Concomitantly, one of the most 51gnificant school variables

in raising\student achievement is the total amount and hours per -week

:_; of Homework -ass gned. to students (Garner 1980).

"Another major influence on. children S learning found in the. nome en-

- . 's

vironment is, of course, television Children now spend’ more time watching

'. television —than going to. school, in. l975 a typical l6-year-old was - estimated

- —

' to have spent 15, 000 ‘hours ‘viewing tel=vision (Sfegal 1975). The attitudes

‘and behavior of children are affected hy regular programming and advertisirg

alike,(Liebert 1975), butreffects, bothxpositive and negative, are complex
and.vary with age (Mukerjd 1977) Gordon- 1979)-suggests tﬁaf“fETEVTE?Eh's
popularity can be attributed to several characteristics. two important to
this discussion. television does not crificize the viewer, and children

see' it legitimized by and-with adults

" Research has tended to concentrate cn television s impact on children's

prosocial behavior and attitudes, for example, helping others or feeling
positively towards people of different races; on antisccial behavior and
attitudes, particularly as related t0‘aggression and violence; on direct '

learning, as in reading and enumeration skills; on incidental learning,

‘such as consumer preferences; and on viewing habits (Searcy and Chapman

1972; Comstock l978, Clark l978) Although television has been shown to
be an effective medium for stimulating learning fn and of itself (Clark
1978),. investigators have also found that'parental interaction and support
stgnificantly enhance children's ability to learn from television (Flood
1974; Walling 1976). |
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"'Eor;example, Salomon (1973) esamined‘the cognitive and’aftective
development of 93 five—year—cid—kindergarten children, drawn about equally %

‘from‘iower- and“middie«ciass families. This group was divided according

) ‘_" to the amount of encouragement offered by mothers as they vieued Sesame .
i | _.‘Street with their thildren. - He found that the greatest gains were made hy‘ ,
children from famiiies of lower so-ioeconomic status.~ This finding Ssup- j.é
w .'j . ports .he proposition that it is mediating factors in the home envirdnment
?{I~, ‘--in this case, actdve parentai encouragement of viewing--that is related

%; . tovstudent -gatins and' that these factors may be more commonly present in ' .

mu:.,é
R .
-

upper-‘and,middieeciass?home environments.
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| "Locai District Enviroament - _ e

'he local community environment of school districts is a second-reaim

g o - of the educationai ecoiogy that inf1uences human resource management and

A

gl; - governance in schools. Nork resources work incentives,and work agenda in

)
\

tional program. In addition, community resources dedicated to educationai

2 schoois aré all affected by community demography and support for the educa-

purposes and patterns. of citizen invoivement with -schools are important.

Local demographic trends differ for each-community, of- course, but

characteristics. If numbers are declining, the school district must decide!u.
e whether to close facilities and curtail or consolidate curriculum offerings,
% . to- seek new clientéle from the aduit popuiation, or- to _xpand services to

%a o school work resources and agenda d~pend directiy on student population 'l :
its current ciienteie, for exampie, by entering the field of early child- {

|

|

hood ‘educaticn. If a district-is expanding, how can it obta n new faciiities,

2
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revise the curriculum to»match expectations dt the ‘new population, and

identify . new programs that may, be needed for children who do not speak
ylEnglish or for ‘pre-school children whose parents are. both employed?

The rol! of community-based interest groups (nonprofessionals) in .

. ‘determining the school's‘uorksagenda has ngWn since the 1960s, as national r

social noverients suchas, those for civil rights, ethnic sélfkdetermination;

=

and student rights were translated‘locally into advocacy for curriculum -

fdifferentiation. -bilingual education; and. revised student suspension policies ;

* (Kirst.and Garms 1980). ‘More- recently, opponents of particular textbooks‘
or~curricula. $uch as Man: A Course of Study (MACOS). or courses teaching

Darwin s. theory of evolution as. the only explanation for the development of

““75 life ‘have initiated locai campalgns to change school policies and procedures,

_ Kirst and- Garms (l980) predict that the. 15fluence of community-based
gl'groups.attempting to,affect,school policies. and procedurgs will_grow in
the 1980s, even as Dye and Zeigler (1970) demonstrate that fewer and fewer
' citizens are participating in the fraditional democratic process to influ-
ence.schools. that of voting. When they do vote, more people are voting
"no." - . ! » N \ -
Erom l9§2 to 1972, voter-approved school bond'issues nationwide
\dropped from nearly 70 percent to-less tﬂan 45 percent, a decline of 25
,percent In part because of their dwindling enrollments, local schools
face more competition for public fiscal support In addition. the voting
sector of the population with school-age children is declining,jnntjme pro-
portion of older!citizensxis ballooning. 0lder populations are more likely

!to bc property owners and to feel the bite of increased taxes for schools;,

1
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, fas\yell.és to'have awdifferent set of priorities for community services.

. _ Piele-and Hall (19%3) summarize this trend: ". . .:in the early 1960s

_ voternipprovai was freouently,viewed‘as a formality. Today, however, voter

— laﬁbrovaltisioften the most significant hurdle facing school officials at-
~tempting to -meet specific educational. démands and needs” (p.. 2)

Ad hoc advocacy .groups organized around .a succéssion of schoo] pro-

\ -

gram issuesg;ppear to be growing However, their characteristics and dy-

e

fna?ics are not yet well understood. A study of 16 cmnmunity organizations

?in At]anta. Boston. and Los Angeles. Gittel] (1980) con”iuded that such

&

" means to improving education.

The Macro-Environment 5;@»

J .aiiocation. division of labor. and_decision making

) ',groups Tose their effectiveness as. they move . from advocacy to service and
’ - become part of the educational establishment. Moore (1980) is tracing the
strategies of citizen groups that have been successful in stimulating‘ima
nprovements in local educational programs and services and translating find-
‘ings into long~term training and. assistance to: parent and citizen groups
in .other districts. Kelly (1980) 1s investigating the effectiveness of
.citizen group leaders in relation to. diverse community climates. These

studies are all aimed towards improving school-community interaction as a

Ny

. Alwost atl conditions in the‘iarger society influence in varying
degrées what takes place in classrooms, .asserts Duke (1979), who then demon-

) strates how environmental factors affect classroom discipline, resource,

B2
organizations infﬂuenced by a range of technological, economic, demographic,

Likewise. schoois are.
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" cultural, and historical forces, linked together'as the largest context in
which schools operate. .
Technolggy The wave of advanced technology that hit the educational
) system in the 19605 firstrei{nforced the production mode1 of schooling
adopted during the heyday of industrialwexpaﬁ*sion (Canahan)' and summarized
'more\recently by Dreeben. Secondly. concepts borrowed from ,ystems thecry
and operati ons research have led in the direction of expanded programs and °
' pro.jects to meet specific -educational purposes. along with a concomitant

diversification and- specialization in"school -staff roles. Planning, public ;

LT

b — ~~~information.~grants .and contracts,. research and evaluation, testing. and A “

staff training specialists are now found as district employees or consul-

3 T w7 2

tants working-with feachers and principals. In some cases, this trend
has - been accelerated by state mandates. for example, those requiring eval-
uation -of specific programs funded from external sources or those estab- .
‘lishing competency-based high school graduation or teacher ’certification
requirements.
: Clea 1y, the implications for school organization and administra-

tion are manifold. Wolcott's study, Teachers versus Technocrats (1977)

amply documents one district's struggles following i ts‘ decision to suitch
. .. to a program planning and budgeting system. Such di‘strict policies seek
to improve school effecti veness by augmenting the resources- teacher have
available, either as supporting systems or instructional systems (i €.y . o ot

computer-assisted instruction)" As Duke (1979) points out, hovever, they

often exert additi ona‘l demands on teachers without conferring corresponding

it 3 e e e A o C e e e e et e

authority (p. 360)..
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_Economics.. Other environmental pressures have followed a similar
pattern. Economic influences in the larger society have resulted in the
: press for school accountability in both its production functions and {ts
%?w production functions and its products (educated students). Cost-effective-
: S ness is a primary criterion for assessing school operations. Proposed
, voucher systems that would ollow for family selection of the schools their

children attend apply free market economics to a previously "domesticated"

‘ ‘sector of society (Carlson) -

T Demograghx. ” Four-major demographic trends with implications for

schools have been documented by the Congressional Office of Technology

: ~ Assessment (1977): _

?hi 1. Declining birth cnd fertility rates, discussed earlier, and
the incredsing rates of fhnnly formation and dissolution i%

2. Changing fanﬂly patterns, particularly the growth of single- .
parent families and large-scale entny_of women- into the

i work force

3. Increased immigration, concentrated in metropolitan areas.

accounting for roughly one-quarter of the nation's popula-
R " tion growth
4, Migration from the northeast and midwest to the coastal
regions, particularly the south ‘and west;‘migration from
cities to previously rural locales and, in some areas,
T _ to suburbs . . ' ) ) i

Expectations are for elementary school.enrvliment to continue to decline

“"‘tnroﬁgﬁ“tﬁé“mid:l9805;‘and‘for"high‘schoo}/enrollmentS“to”decrease‘by“ZS"“ T f%

=
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percent, even up to 1990. Urban school systems have been hardest hit by
these trends since it is in cities that the needs for diversified services

are accelerating while tax bases are eroding. The 187 largest school dis-

tricts enroll more than one-quarter of'allistudénts; the 10 largest urban

areas house more thon one-third of all legal immigrants; most single-parent.

families 1ive in cities, and such families comprise roughly 40 percent of
all povertf-ie\}é’i familes.

Associated with these factors is a surge of private schoo] enro]lment,

up 40 percent in 10 years for nonCatho]ic schools to a totai of 4.5 miition
; students in 1977, ‘more than 10 percent of total school enrollment. One
»egpiénatnon for-this-shift {is -Anglo- avoidance of minority-children (Niison~
11977), but minority famildes with money are also moving their children to

private: schoo]s. .

The imp]ications of these demographic trends for schools are not yet

o — —

well understood in terms that would lead to ameiioration of the conditions ‘

affecting schools. The state of the art remains at the level of gross |
variable studies, such as those showing significant correiations*between

sing]e—parent fhmi]ies-and Tow student achievement. Believing that single-

 parent homés are not poor learning environments, in and of themselves, re-

searchers 1ike Levine, Kukuk, and Meyer i1979) sti11 do not understand the

openational features that may distinguish them from intact families as they
affect student achievement. | ‘

_‘bne interesting oroposition,_derived from Giles' (1978) analysis of
outmigration of whites from urban areas, is that normative thresho]ds‘
exist_that_govern_behavior. ,Befone_théMthresho]d~is~reached;;peopie—wiiif

adapt to adverse conditions; beyond the threshold, their behavior will show

o e iy
i



o

a greater change. Giles -showed t‘.e threshold of ‘population stability in
school districts, for -exanpie. to be roughly 30 percent black enrollment,
bryond which whites move to a different district. Other environmental _
thresholds may exist, such aslamoéln_t. and ki'n'd of oarent-chiid interaction,
to which’ learning is directiy r,_elil‘ited. b - '

A final note concerning ldemographic trends is that ". . . the removal
of a substantial portion of the prosperous middle class from the schoot

_systetn ‘could. have a direct effect of subverting the democratic ob:lectives

of séhool systems‘ thr.ough_ega_iitarian participation" (U S.-0ffice of Tech-
e nology Assessment, 1977, p. 291)

\‘ . -
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- - _cuiture-and--Societx. Cu'ltural influences -on <chool- systems today.
‘however, s'tress the utilitarian value of education for individuals_(Gowin
and Gree 1980) rather than its democratic objectives for the conlnunii:y

Hithin this general framework, * . one of the greatest causes of con~
cery) for educators is the absence of clear-cut cultural directives" (Duke
1979, P. 356)

a useful cotnnon denominator for schooling, “to Career Education or Competency-

Moverrrents range from Back-to-the-Basics, aimed at finding
ey

- based Education. aimed at specify.ng the set of aduit roies students are

expected to assume afier graduating from high school and the level of skills '

and knowledge they will need to function effectively in each role.

Nowhere is the heterogeneity of cultural influences demonstrated more
¢learly than in-textbook publishing and adoption. - Pre'ssures from ethnic
and women's groups to ‘portray their roles in American niStory and society
more compietely began in earnest in tiie 1960s, also a time whan large-scale

- —-—currfculum deveiopmen't in sci ence, mathematics, and social studies was

s N
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undertaken by university scholars (Schaffarzick'l979). Almost immediately ’ -;\i
following the .adoption of these new textbooks and curricula, individuals
and groups began to object to ) their use on grounds of irrelevance, bias

against traditional values and historic figures, and covert support for

vy
R AR

selected political beliefs and programs.
—-Controversy-erupted at the local school district level, for example.

"over“textbooks“intwest‘Virginia‘in‘l974iand over the MACOS curriculum -

(Parker l§76) Various groups;. organized for nationwide, information-sharing
ftih“"*”"*WAEE’?Siing'of“EEQELbSEQI”EESQn to lobby eff;ctively witn Gocal school boardsrm AAAAAAA R
\ as they selected textbooks. A few, most notably a group ¥ Texas, now re- ‘
__view and. suggest revisions to runuscripts prior to their publication, since ' ~;£
e B publishing firms cannot econonically produce multiple variations on a single
textbook to please a variety of audiences

1. ,j- " . Historic Events. A final set of influences on schools from the macro-

environment are those: formed from momentous events or eras that we come to

Y call Mstorfc. In recent times, the launching of the Sputnik satellite,

man's first journey to the moon, the Watergate burglary and ensuing presi-

43 Ry m g T

dental resignation, and the -Vietnam War all qualify as having affected the
zes-' ) schools governance, production capacities,or productivity.

The first event stimulated an. emphasis on science and mathematics

-]

~curricula as described earlier, and therefore affected the priority placed
on science and mathematics subjects. within the school program, as well as
on the allocation of resources to facilities. materials, equipment, and

‘ - even to teacher training Thé second event reinforced the emphasis on . §

ilv \ science and math ‘but also offered advanced planning tools 1ike PERT and CPM— - -

» f
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'to‘school administrators. No less important, the moon landing captured

- geology, and lunar geography

T all publiCAinstitutiohs, including: schools. -Other future events may miti-

iand subsequent behavior. What is important to remember is- that values

(51

the imagination of children who found new incentives for studying geometry,

\

Hatergate and the Vietnam'Nar have been no less powerful but have had

\ different effects. A concern for ethics among school officials emerged, \\\\ ﬂlgi
’fbacked up by the possibility of legal~action. Student rights issues '

clustered around- the freedom to express- political views -on the ‘war and
individual moral responsibility for-one's actions, affecting administrative
procedures as well as student readiness -and incentives to learn. A
More difficult to assess and extrapolate, the public mood appeared |
to drift towards,apathy or-cynicism, part of which: was,directed,towards -

gate these consequences and lead to different public attitudes, values,

and attitudes also follow behavior- (Festinger 1957) Educational programs

'5l978) can themselves affect student learning, assist parents in enhancing

* tional resource for schooling, and to some degree influence our intencions

, . and pursuit of ‘educational excellence.

their home learning environment, mobilize the local comunity as an educa-

o
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UL BESEARGH. AGENDA AR B | ~
‘: L 'Slx toplcs are presented in this sectlon as priorities for emplrlcal oo
? ' - research The general focus of -these toplcs‘ 1s how schools perceive, T
}' ~ " analyze-and. address envi ronmental ‘forces and events for educaaonal advan- o " ﬂw
, ‘ tage, The first toplc. almed at conceptual models, lays: the groundwork | V
. for 1nvestlgat1ng person-subject-settlng 1nteractlons 1n all school environ- )

‘ments: “The second topic s deslgned to 1nvestlgate "how schools develop and | ‘

' ».ma'lntaln the: balance between openness to- envlronmental forces and- protec-

.s,._m,..sm [, e s oo o s o e s e e o o s e . . SR 1 20 e e . g o e < - [P s

tlon of their educational m1sslon. and the, characterlstlcs of -siich schools

gf B ( -and- the1 r admlnlstrators The third ‘topic considers. the qual1t1 €s and ac- o ';5

-t v1t1es that make i ndlvldual conmunlty Teaders- resources for schools

\\l e. fourth toplc, televlslon as 2 learnlng resource. provldes a speclhc

,focu:s »for assesslng the ways in- whlch school react. to-a maJor environmental

"‘force. The fifth and Sixth, topics. are. almed .at 1mprov1ng administrative

, dec'lsions made in schools by taklng into\account 1mportant features of
,3 - . ‘:home and comuntty envlronments. o \\ _ ) ‘
o The authors BeTieve that these topi cs, der1ved from the analysis and \T‘l
e \ . o S

conmentary 1n the text,. also affirm- the: agenda for (CEPM.

1. Develggment Concegtual Models to Studx the Effects of External
hE :Events Uoon Schoollng " SRR . _ '_ ' : :

The l1terature ava1lable on the 1nfluence of external factors affec-

_:tl“ng"schools is suggestlve. but only: of irdirect effects :Much of thls -
‘,'llterature “implicitly defines: the schools as a. closed sys}:em. .e.g., when .
”external events. occyr outside the school and~affect the school, the events

—— ——

are perceived as 1ntruslve. unjust surprlses There are few examples of _-°
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systematic efforts to develop analytical models that focus upon
how external eveits directly and indirectly alter schooling and upon how

resources are—allocated for schooling. Hhat is recommended is the support

-

economic successes and downturns. disasters. nationa1 policy events. ‘com-

PR e oo ot

munity political debates) affect both directly and indirectly the climate
of opinion about schools and’ the policies and behavior of schools.

“The: present authors believe that public schd%ls. as one social system
connected uith other social systems within the community. are not only vul-
erable to external évents and circumstances. but that such events create
new opportunities for progrem development. At the-present time there is
né language available fo: educators to- clarify the. impact of -external events.
;except for the language of common uense or expressions of confusion: and
exasperation. Hhat is needed are points of view. -and frameworks that reduce
the perception that events:are beyond one $ control.
2.

€ nduct_E :irical Studies on'the “ualities of Schools that

Facilitate COmmunication and Use of External Resources. .

%i'"i‘. o As a corollary of the first research agenda item. it is recommended
= \
N . that empirical research be. conducted to elaborate the characteristics of
- :
Ny »those school systems that define as resources “citizens with talent. other

organizations with sinﬁlar obdectives. and national informational rasources,

3 .
" - ) - N . + v -
<.
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I* s the authors' opinion that there are muitipie factors at

* ' 'differen.t;]evels of ,the school organiza_tion that .contribute to a resilient »

e and~ respons’ire use of ‘resources,. inc'lu'ding a history-of sustained-support S

\ T ford innovation, sociai norms. for openness, an active social network-with- o

WAV TR S

, i citizens, and an organizational structure that enhances an outreach orien~ - -
- ~ tation into the conmunity It is our beldef that, there is an ‘Interaction I

,,.,M., - of personai organizationa] and’ situational factors that contributes to the i

-»open behavior of the socia'l organization. . . o ’

R Hhﬂe schoo'l officia'ls and inﬂuentia‘ls gi ve testimony and present

£ anecdotai reports that such ch resporsive-ar -and - open organizations do- exist,

* e e

there Is no pubiished report of systematic empirica‘l investigations of
this type of organizati on: known to the authors.
. Jnderstanding: the correiates and- determinants of responsive school

\ organizations can be of direct and tangib'le he]p for the- administra*ion of 4

83

Y - c...«..._.._..

i schoo] systems and for eniightenment of~schooi officials. This. recommen-

-datfon . supports the analysis. and understarding of proactive school organi- '

~ zations. and of the citizens and schooi personnel who are members of such
organizatiens. This particu]ar recommendation, which advocates comparativ
‘research of school organi zations, is comp‘leﬂentary to the first reconmenda- —
‘ ,‘4 tion and focuses upon the schoo] as a. key" and critica'i unit.

_3. Research on the Persona‘l Qualities and Socia'i Networks of Citizens

j c who are or Aspire to be Resources and Advocates for_School.

y | Cmvpiementary to the above two recmendations, this recommendation

( . ;)‘focuses upon_the qualities and circumstances of citizens. It is recommen-
.ded that empirical inquiry focus upon the variety of roles that citizens

can: perform-;adVocates for improved education, tutors, or teacher aides.

e grirne  ae P e
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1t 1s essent1a1 to know more about the variety of contexts 'that en-

%5, hance- c1t1zens g@:ving as resources for schoo1s. of partjcu1ar interest 1s :
- the c1ar1f1cation of how c1t1zens initially- become connected to the school organi=- -

;j.ZVQ - zation. and how they are ab1e to ma1nta1n the1r proact1ve act1v1ty over t1me.

?‘A. ~_. This topic Is: suﬁgested as a study of ‘the relationship between fndividual

5%{ B ‘; c1t12ens and theiK soc1a1 structure anng ‘With:a study of the: persona1 .

. qua11t1es of c1t12ens. “The authors are recommending that pr1or1ty be g1ven

e et g
it ot R e e T . e

;mL:~;»~ - tor the .soclal network of the 1nd1vfdua1 citizen and the structure and. func- 8
;% ~ . - tions offsuch soc1a1 networks. It is. assumed that thebexpression of the e
4 | proactive role is reTated to part1c1pat1on in. a soc1a1 network where re-

-souroes, such .as soc1a1-emotiona1 support, 1deas, funds, and access to L
‘po11t1ca1 influence,. Jre made - avaiiab1e to the c1t1zen. 0f particular . -ff

' . importance 1s the examination of 1nterpersona1 sk111s -and’ persona1 quali- N

vww e o . SRR e R e e = ey

S

Sz;f‘ . t1es of individuals that enhance the :creation and: maintenance of social ‘ l%g

networks; for the ma1ntenance and development of soc1a1 networks can be

. e o e e
R A SIS L = s e e

.assisteo by rhe personal qua11t1es of the members_uho be1ong to them. Cur-l,

) rent socfo]ogica1 research on soc1a1 networks: does ‘not focus e1ther_upon

the qua11t1es of persons {n the retworks or upon the’ 1nteract1on between

s . Asg

the members of the network structure.

-. Conduct1n9 research -on th1s topic: can enhance the creat1on and “ﬁé

nnintenance of social networks that 1nc1ude persons who are investing in - ' “i

i
AR
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2
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4: Empirical Inguigy .on the Ro'e of Adults as Resources for Child-
;ren s Learning during_Ielevision Viewingg ’ '

_ The suggested 1ink ‘between school learning and parental participa- ‘
P o tion in -childrén s television watching .cited in the text offers. a potential-
‘ .antidote to the negative effects of children s so’itary television viewing.

| With the likely addition-of new cable channels and the growth in the uses

b e ' of television as an- educational resource, it will become an increasingly

o " integral part of the daily activities of children. The role -of adults, por-
ticularly of parents as_ television viewers themselves, offers the opportunity
to understand .how to reduce passive elements of viewing and :to increase the

opportunities to- .use television viewing as an active educational process.

s eeyt, .

This recommendation also provides an’ cpportunity to investigate specific

qualities of the home environrient that contribute to predicting chiidren's '
learning abilitles. It is important 10 consider television watching as a’

_,,.;._...A...._..e..._.-.,-...-ww‘ s i o v e e e e e e - - - —

5 ‘ ‘ critical social setting--a specific place and time event sequence--which
T “{11ustrates the interaction between ‘zdults and children within the household.

Television watching then becomes a catalytic event to clarify and elaborate
the child-parent relationship Parent-child television viewing can-be
,/'//assessed as a potentially positive»force in the educational development
of the child and as a positive ‘resource for the socialization of parent<
child relationshipsy ° . ‘ o -
It is hoped that such research can indicate how technological {nno-
' vations:?an“become educational resources when the context for parent-child
learning interactions is understood. . . l " ;
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5, Investigate the Similarities/bifferences 1in ;?fective Teaching

.. :

~-Processes that Occur in the Home and the C'lassroom

There is 1n the 'literature some evidence that specific teaching . a
practices are.of prilnary 1mportance. to chi 'l_drgn s learning, whether these

practices occur” {n the-c‘lassroom ‘between teacher and .ch11d or whether

" they. 6ccur 'i'n the—home between parent and‘chiid . There 1s also some evi-

. __*-dence thas. these processes: can- be mutuelly reinforcing {f found. in both , V )
“W*H~ «settings and can bring about greater\learning than 1f they occur only in . ‘
; one setting or the- other. Few comparitive studies have- examined these . ’f‘j
‘ k : questions, and- of: ‘those, fewer si.iﬂl'l \ave ,incorporateda, broad enough . J

T range of varfables ‘to:be. usefu'l . _ S
‘ It is recoulnended that research to:-delfneate these processes and
“ their relationships ‘to the home-and schoo'l -environments be undertaken. k
0.» ';_ ' .0f particu'lar inportance to this research is the: need to i'li’ustrate "how o “__: _:
e T ”FE&B&”&'&' teachers can co'l'laborate in stimula‘tingm and reinforci“ngchi'id: ) : 4

[
",

e ety

S remning. School -pelcies and strategfes to. support this °°”‘b°""

;- |
(Tt — R N

i A

T o are envisioned as possible consequences of such research

- - 6~; Stu' : the Various ‘_Thresho'ld" Effects that have Inplications for

thow Schoo'ls are Organized anu\ Administered : ] e %

R T N A e

" “The-: 'literature t ntains umny examp'les of differential gains among

_ chi'ldren in simi‘lar learning situations, apparentiy based on. readiness
H

' “-diffe"eﬂces ariong subgroups -according, to the relative proportions of various
] subgroups in ‘the total group -Children from families with. lower socio-

economic status, for examp'le, might make greater- gains than chi 'ldren from - '

4

.
f
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i

familes of higher socioeconolnic status but only 1f thetr propor-

-

tioh in the learni ng setting does not exceed or drop ‘below a certain level,

— ——

. .Chi Tdren 1n recently desegregated settings show the same phenomenon.

R

- el -
-

sourcesj.-nor- ton large (whera the c al System- may.ﬂb_e, oyerwhelming for
the individual) appear to-gain more ,than chiidren. in other situatfons. - -
Demographic -studies have. shown -that rel_atiy,eutﬁreshoid Tevels can be

: \ _determined that offer ‘1mp11cat1‘o'ns ‘for how:and when school. attendance.

policies can. affect. neighborhood stabilit ty. -and, ~thus, ‘the quality of — ~
. ) .k/—
\ school er and the learning attainment. -of students, Studying other:
\school threshold. levels would Fave clear 1np11cations for student assign-

S:nt to- classes, grouping in classrooms, and attendance policies, to name

J\ ’
few. \‘ ‘ N g
\ Simnar These six research avem.es are, presented as topics to ex-

p'lore how ¢ unity events and community variab'les affect schooling. The
s1x topics: are - nsidered to be 1nterdependent with one e another, with the pre-
Hminary findings \presented earlier in this paper, and with the working

research agenda of\\{:EPM. _

%:‘:
Chﬂdren in clnssrooonssthat are nefther- too small (with,. perhaps, too few re-, .

RN ~
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